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ELAN INTERCULTUREL (France)
It is an association created by a group of professionals interested in the challenges of intercultural
encounters and coexistence. The aim of the association is to contribute to intercultural dialogue
for a better experience of cultural diversity. As a laboratory of intercultural methodologies, Élan
Interculturel's mission is to promote a holistic view of culture (psychological and socioanthropological) and propose innovative pedagogies to open up the reflection and the
development of skills and competences for intercultural dialogue. As a training organization, Elan
uses interactive teaching methods and non-formal pedagogies (applying literature, theatre,
improvisation, art) that offer creative, accessible and motivational learning experiences.
CESIE (Italy)
CESIE is a non-profit European NGO established in 2001, based on the experiences of sociologist Danilo
Dolci. CESIE advocates for the promotion of a non-violent and equal society, and deems education and
training as the main instruments to achieve this goal. The organization works to promote cultural,
educational, scientific and economic development at a local and international level using innovative and
participatory approaches. The main objective of CESIE is to promote intercultural dialogue, responsible and
sustainable development, international cooperation and entrepreneurial spirit.
PEDAGOGICAL INSTITUTE - (Cyprus)
The Pedagogical Institute was founded in 1972 by a decision of the Council of Ministers and started
operating in 1973. The mission of the Cyprus Pedagogical Institute (CPI) is to cater for the continuous
training of teachers at all levels and to assist them in their efforts for professional and personal development.
Its work covers all levels of education operating towards various directions. It offers in-service training to
teachers of all levels through several compulsory programmes and optional seminars; it plans and executes
education research and evaluation studies; from this, current trends of pedagogy are detached and adapted;
it promotes the use of new technologies in education and it is responsible for the writing and publication of
teaching books, curriculum design and the production of teaching materials.
KINDERVILLA (Austria)
It is a private independent educational centre for children aged 1-6 years. Kindervilla was established in
1999 and since then has been offering attractive and tailor-made child care. For several years it has
successfully implemented a multilingual education concept. Kindervilla has developed a training course
"Intercultural Education", which provides a comprehensive training of nursery assistants in intercultural
education.
LA XIXA TEATRE
La Xixa Teatre Association is a non-profit organisation that aims to research, develop and multiply theatrical
and popular education tools as a means of social transformation. We are a multidisciplinary and multicultural
group of collaborators trained in the field of social sciences, pedagogy and art. We carry out workshops for
various groups, training of trainers and artistic actions at local and international level around four main axes:
•
•
•
•

Interculturalism, Racism, Xenophobia, Social Inclusion and Integration;
Education, School Abandonment, risk prevention among young people;
Gender, Equality Policies and Sexual Diversity;
Coexistence, Active Citizenship, Citizen Participation and Local Development.

The mission of the La Xixa Teatre Association is to facilitate the creation of spaces for empowerment through
Participatory Methodologies, Process Oriented Psychology and the Theatre of the Oppressed to generate
individual and collective transformation processes.
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ANNOTATIONS
National Curricula
Structure of National Curricula annotations:
NC (National Curriculum) + Country code (e.g. “AUT” for Austria)
NCAUT: “Bildungsrahmenplan für elementare Bildungseinrichtungen, (National guidelines for
elementary institutions)” (Austria)
NCCYP: “Curriculum for Pre-primary education (3-6 years old)” (Cyprus)
NCFRA: National Curriculum: “Ecole maternelle: Programme 2015” (France)
NCITA: “National Guidelines for the curriculum of pre-primary and primary education” (Italy)
NCESP: “National Guidelines for the curriculum of childhood education.” (Spain)
Good Practices
Structure of Good Practices annotations:
GP (Good Practice) + Country code (e.g. “AUT” for Austria)
GPAUT1: “My body belongs to me. Difference between boys and girls” (Austria)
GPAUT2: “I am and unique” (Austria)
GPCYP1: “Attitude to difference! All the same, all different, all equal! Diversity is wealth! I love, I
share, I help, I offer, I work, I play, have fun, I laugh, I AM A FRIEND with everybody!” (Cyprus)
GPCYP2: “I AM A GIRL, I LOVE FOOTBALL! I AM A BOY, I LOVE COOKING!” (Cyprus)
GPPRT: “Organising the educational environment” (Portugal)
GPFRA: “The pre-primary school of Gennevilliers – Research for human formation and
development of its full capacities.” (France)
GPCHL: “Approach system of gender (PMG) : Gender perspective into the Pedagogical
practice” (Chile)
GPITA1: “Apprendere e comunicare tra diverse culture (Learning and communicating among
different cultures)” (Italia)
GPITA2: “Project for the integration of foreign students and the promotion of intercultural
education” (Italia)
GPGBR: “Wouldn’t it be boring if we were all the same? (Tolerance, celebration of differences,
gender stereotypes)” (Great Britain)
GPESP1: “The child’s body within school-based communication: An analysis based on the
sociology of the body” (Spain)
GPESP2: “Hurrah difference!” (Spain)
GPIRL: “Intercultural education in the primary school: Enabling children to respect and celebrate
diversity, to promote equality and to challenge unfair discrimination.” (Ireland)
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Not Relevant (“Bad”) Practices
Structure of Not Relevant Practices annotations:
NRP (Not Relevant Practice) + Country code (e.g. “AUT” for Austria)
NRPAUT: “We speak German, only GERMAN!” (Austria)
NRPCYP: “Groups BASED ON SEX!” (Cyprus)
NRPFRA: “My schoolmates” (France)
NRPITA: “Welcoming and integration of foreign students” (Italy)
NRPESP: “We are different, we are the same” (Spain)
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1. Background Information
The present document is the first product of “BODI – Cultural diversity, body, gender, health in
early education”, a two-year project started in September 2015 and co-funded by the Erasmus +
Programme through the French Erasmus + National Agency.
The project aims to contribute to the development of teachers’ competences for an understanding
of cultural differences in early childhood education, for the involvement of parents also with
different cultural background, as well as to the improvement of schools’ capacity to address
cultural diversity for the better inclusion of children and parents in our intercultural society.
BODI wishes to:
1. Contribute to the development of education policies and practices on intercultural
education, gender education and inclusion of children / parents of minority cultural
backgrounds – through our analysis of existing practices and the assessment of the method
we develop.
2. Contribute to the development of teachers’ competences through new methods for
teacher training and new practical tools ready to adapt, concretely:
• Develop an understanding of cultural differences having an impact on early childhood
education, develop tools to solve possible tensions and conflicts;
• Develop skills and creative tools to address issues of cultural diversity, gender, and health
with the children;
• Offer tools to involve parents (of migrant and non-migrant origin) and engage them in
dialogue about sensitive issues such as cultural differences, gender, body, health.
3. Contribute to the development of school’s capacity to address cultural diversity, to ensure
that children of different cultural backgrounds and their parents are not excluded and
equip children for participation in an intercultural society tolerant towards gender diversity.
Offer tools and strategies to address sensitive issues such as gender.
The partners of the project, Cyprus Pedagogical Institute (Cyprus), Kindervilla (Austria), La Xixa
Teatre (Spain) and CESIE (Italy), are coordinated by Elan Interculturel (France) in their efforts to
approach intercultural interactions in early childhood education by applying the methodology of
critical incidents, originally developed by social psychologist Margalit Cohen-Emerique to mediate
in culture shock situations.
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2. Introduction
The overall objective of this reader is to contribute to the development of education policies and
practices on intercultural education, gender education and inclusion of children in early childhood
education and their parents, of different cultural backgrounds, as well as to give an insight into
practices dealing with cultural differences, and diversities in gender and health. Furthermore, the
reader is focused on the involvement of parents (of migrant and non-migrant origin) and their
engagement in the dialogue about sensitive issues such as cultural differences, gender, body, and
health.
The reader provides a summary of approaches, methods, practices and activities dealing with
BODI related themes (cultural diversity, body, gender, and health) included in national curricula
and descriptions of practices applied in early childhood education.
Firstly, the national curricula of pre-primary education in five partner countries is analysed and
relevant principles, learning domains, outputs and practical activities are described. The actual
practice and the difference between what is declared in the national curriculum in terms of
principles and learning objectives/outcomes, and what is actually present in the terms of practical
activities and actual implementation is analyzed.
Secondly, practices recognized as learning points in the domain of dealing with cultural diversity
in early childhood education are introduced. These good practices are analysed according to the
themes related to the project and the target groups covered. Furthermore, the practices are
evaluated and the five best practices are presented in a table according to their ranking.
Moreover, in order to offer more insights into the practices that ranked the highest, a more indepth analysis of two practices is also featured in this reader.
To conclude the part analysing the curricula and good practices, reflection on both is done in
order to highlight the inspiring and “worth to follow” elements of the studied documents and to
give the comparison of approaches and practices adopted in different countries.
Finally, a set of five practices that are found to be “bad”, or not meeting the project themes, are
discussed. These practices are included for the purpose of drawing a lesson and learning from
mistakes made.
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3. Methodology
The BODI reader identifies and compares approaches of teaching practices and national curricula
for pre-primary education in France, Italy, Austria, Spain and Cyprus related to cultural
diversities, body, gender, sexuality and health. Teaching practices from Chile, Ireland, Portugal
and the UK are also analysed and compared.
The reader is based on a desk-research, which started with an analysis of national curricula and
guidelines according to a template, included in the Research Plan, developed within the
partnership, as well as a selection of good inspiring practices from countries in the partnership and
beyond. With the purpose of providing an insight into how different countries and different
education systems cope with cultural diversity, national curricula approaches related to the themes
of the project, as well as the activities leading to the selection of good and bad school practices
related to the same themes, were collected by the project partners, according to a set of criteria
identified in the Research Plan (Annex I).
Thus, the reader is organized in three sets of information for which a different methodology was
applied. The analysis of national curricula of pre-primary education in the partner countries was
based on a desktop research conducted by the partners. For the purpose of the reader, general
principles, learning domains, outputs and practices related to BODI themes were pointed out and
compared in order to understand the approaches adopted in the different countries, and to
identify commonalities and differences.
A desk-based research was also employed to collect a first set of practices from pre-primary
schools related with the project themes. As good practices, the project partners identified
successful actions, activities, approaches, and projects which meet one or more BODI-project
related themes and were applied in pre-primary education institutions anywhere in the world.
Practices were chosen and examined by partners of the project in compliance with the
methodology introduced in the research plan. The selection of practices was based on the
following criteria:
• enhances reflection on gender stereotypes and biases
• involves parents from diverse cultural backgrounds
• involves reflection on the body from a multicultural perspective
• involves reflection on health in a multicultural perspective
• generates intercultural awareness, validation of different cultural identities by the kids.
The relevant elements of the practices collected in the partner countries were evaluated according
to the project themes and their original context of implementation. The practices were then rated
using the rating template provided (also part of the Research Plan – Annex I), so as to develop an
evaluation on the practice, and to assess their relevance for the practice research of the BODI
project. Each partner provided at least five practices (including one or two “bad” practices) from
their country and also some practices from extra-partnership countries.
In order to identify the five best good practices, good practices were evaluated based on the
topics related to BODI project and target groups covered. The context description and evaluation
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undertook were also taken into consideration. Firstly, the BODI-related themes covered by each
practice were identified. Secondly, the target groups of the practice were singled out. Thirdly, it
was defined if the good practice contained a description of the context where it was
implemented and if it had undergone evaluation. Subsequently, based on the number of projectrelevant elements covered, points were assigned to each of the selected good practices. The
themes and target groups were given the same weight. One point was assigned to each theme
relevant to BODI project covered by any single good practice (culture, body, gender, sexuality, and
health) and to each target group it involved (teachers, children, parents, or others). An extra half
point was also assigned to good practices that contained a context description and another half
point if it had undergone evaluation. In case that the practice met the criteria partially or only to a
certain extent, 0.25 points were assigned. Finally, points assigned to each of the selected good
practices were summed up and the final ranking was created.
The authors of the three best practices selected according to the ranking methodology applied
were contacted and invited to complete a questionnaire in order to deepen the knowledge about
their practices. The authors of GPITA1 and GPCYP1 returned the filled-in questionnaires, which are
used in the following text to complete and specify the practices.
The Spanish practice GPESP2, which ranked among the best 3 practices according to the BODI
project researchers, was also expected to produce more in-depth information based on a
questionnaire of its authors. However, in spite of all the efforts made to contact the authors, it was
not possible to contact the school because in 2013 it was closed by the Regional Institution
Comunidad Autónoma de Madrid, due to a reassignment of financial resources of the educational
centers.
“La Verbena” school was the author of the good practice “Hurrah difference!” (GPESP2),
developed in 2012. It was a school where teachers, families and children were engaged in the
search for new approaches to education. The practice GPESP2 was exemplary of their approach.
The classes were full of students, 34 children per class, and families participated in the educative
project. It was a school with 20 years of experience that participated in the network “Ecoaldeas”,
and was named ambassador education center by the NGO “Save the Children”.
Teachers that used to work in “La Verbena” are now working in other public schools for the same
public administration, while children who previously attended that school are now enrolled in
others. That shows that the interest behind closing the school was not to reduce the financial
burden on the State, as “teachers still are practicing in other centers, and maintenance costs
remain the same”, explains the association of teachers and families “La Verbena friends” (http://
amigosdeverbena.blogspot.com.es/), now constituted to maintain the spirit of “La Verbena” alive
and in defense of public and quality education.
The only person still working in the building is the lady caretaker, which remained as guardian of
the story of “La Verbena”. She shared with the BODI project team the story of one public school in
Spain called “La Verbena” that tried to innovate educational practices…Hurrah difference!
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Finally, partners also collected practices that are not in full compliance with the BODI focus and in
this context may be considered as “bad” or not worth following. In the reader, the practices
identified as unworthy are summarized in order to draw a lesson from the mistakes made.
To simplify the text of the reader, the complete titles of national curricula, guidelines, good
practices and not relevant practices were replaced with coding explained in the annotations
section.
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4. National Curricula
The national curriculum of a pre-primary educational stage is considered as a relevant source to
understand the baseline recommendations for education and the state of the art of the education
on cultural diversity and inclusion in early childhood education in Europe. The following text
analyzes and compares national curricula of pre-primary school education in five European
partner countries (Austria, Cyprus, France, Italy, and Spain) in order to point out the commonalities
and differences in approach to coping diversities, to body, health and gender. The analysis is
based on a desk research conducted by the project partners; each partner provided an analysis of
national curricula or guidelines applied in their country. Afterwards, all curricula were examined
and compared in order to point out the commonalities and differences in the approach to
diversities. General principles, learning domains and outputs, and practices related to BODI
themes were taken into consideration: Culture Diversity, Body, Gender, Health. The cross-country
analysis sheds light into the gap between policy and practice in early childhood education in the
countries where the research was carried out, allowing the main points for improvement to emerge
with an aim to better addressing cultural diversity in the countries where the research was
conducted.

4.1 Cultural Diversity
4.1.1 General Principles
The basis of preschool education in all five selected countries is teaching children to live together,
coexist in group and cooperate. Subsequently, relevant abilities such as communication, empathy
and respect are developed. Numerous common general principals were found. Children in
preschool education in all the countries are encouraged to individual identification (uniqueness),
self-consciousness, and to develop their autonomy. They are taught to recognize the individual
and social/cultural identity considering their family and cultural background. While experiencing
different cultures, children become aware of similarities and differences and they learn to respect
both individualities and differences. The main approach can be summarized as “people are
different but still equal” and all humans deserve the same opportunities. Therefore, in preschool
education institutions the principles of integration and inclusion are emphasized. Moreover, in
NCCYP and NCESP the promotion of democracy and democratic values is also dealt with.
4.1.2 Learning Domains/Outputs
According to the selected national guidelines and curricula, children are educated in the field of
emotional and social relationships; they learn to appreciate all human beings no matter what skin
color, ethnicity, gender or special needs they may have. In general, national curricula treat
diversities as positive. There is space dedicated to learning about different cultures and their
value. There is no call for giving up, excluding or eliminating diversities.
Within the field of learning domains and outputs, the importance of language and
communication skills is highlighted all across the countries. Language is considered as a crucial
medium to the social relations and the participation in cultural and social life. On that account,
children learn to express their ideas, emotions, listen and understand.
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As mentioned above, the capacity of cooperation is practiced during physical activities (team
sports or games). Cultural differences can be observed as well during physical education, when
children with diverse cultural background may use different body language. Cultural diversity,
according to the majority of examined curricula, is introduced to children through artistic activities
such as painting pictures, playing music or drama.
4.1.3 Practical Implementation of Concepts from National Curricula
There is not a full compliance among principles, objectives and actual activities promoted. This
means that not all general principles, learning domains and outputs of national curricula are
followed by a description of practical activities. Moreover, in some cases the practices are not
explained sufficiently or the explanation is vague or too general. This finding is valid for all studied
curricula; however, some curricula contain more practices than the others. For example, there is no
practical implementation of principles in NCAUT related to cultural diversity. On the other hand,
the national curriculum with the highest number of practices included is the Cypriot one. The
summary of all practices found in national curricula is presented at the end of this chapter. In order
to better understand the actual implementation of the learning objectives and principles stated in
each national document in relation to cultural diversity, we offer here a synthesis of findings from
each of the countries.
NCFRA implicitly expresses that children are encouraged to develop self-respect, respect for the
others and for social or school rules. For this purpose team games, practicing the ability of
listening before speaking and exercising cooperation by the division of labor are performed.
Also, children learn to be aware of cultural diversity while creating artwork using different styles
and techniques. Subsequently, children are invited to explain their work and also the work of their
schoolmates. To increase the awareness of culture diversity, national and cultural heritage or
daily life items of the child’s family can be engaged. An initial awareness of the language
plurality is encouraged. However, activities aimed on diverse native languages are lacking. It is
worth to point out that only one actual practice in NCFRA is based on an explicit formulation.
Children are encouraged to develop diversity awareness and teachers promote activities helping
to overcome stereotypes. Accordingly, activities are proposed that allow children to express their
different points of view and perception, for instance on a same object. Furthermore, children
examine paintings, pictures and graphics from different cultures and ages. Taking in consideration
NCITA, none of general principles is followed by any practice in the realm of cultural diversity.
There are practices encouraging diversity by team games, role games or guided group
conversation covered by learning objectives (Body and movements, myself and the others). The
practice called team game is not connected with any explicit or implicit statement and is not
explained. Role games are promoted in order to teach children the first rules of social life and
reflect on the meaning and consequences of their own actions by discovering cultural, religious
and ethnic diversities, it is implicitly expressed by NCITA that through games children can
recognize peers’ different rhythms, and to do so, guided conversations in group are performed. To
fulfil the learning objective of expressing and communicating emotions and feelings it is implicitly
formulated that children learn to share their emotions and feelings with the others. In this context,
activities such as group conversations that enable children to voice their opinions and to find the
differences and similarities in the opinions are proposed. In spite of the fact that NCITA implicitly
refers to the discovery of new cultures through the learning and knowledge of different languages,
none of the activities focusing on a reflection on the different languages is involved.
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In NCESP, the objective “Learn to live together” is supported by actual activities aimed at
teaching children to behave according to the guidelines of coexistence leading to personal
autonomy, and to the collaboration within the group and to social integration. NCESP explicitly
states that children learn to live together in diversity and to solve problems peacefully. Moreover,
there is an explicit formulation that children are taught social skills, collaboration and democratic
values during assemblies, group discussion, parties and celebrations. The Spanish schools are
expected to teach children to acquire a positive and respectful attitude towards diversity,
accepting and valuing positively the difference. Implicitly, NCESP declares that cultural diversity is
a positive value, but society values (such as laws and customs of the country) cannot be
questioned. NCESP also deals with foreign languages as a part of cultural diversity issues, stating
that if the practice at school involves any foreign language, this must also be integrated in the
other activities. That means that if the school involves somehow other languages, because some of
the students speak it, for instance, those languages should be integrated in the activities the
school proposes. When a teacher is proposing a game, he or she will make an effort for all
languages to be heard in the game. However, at the same time there is no specific curriculum for
a foreign language as part of pre-primary education. The general principle of NCESP “Learn to
discover and take initiative”, which may be considered as very important for building the capacity
of cultural diversity awareness, is not supported by any specific activity. Analogously, in NCCYP
activities performed in teams are proposed. In this case, the description is more detailed, as it
stressed that children play various games within which they collaborate and divide labor in order
to win. This practice is proposed in support of the explicit declaration that children need to
collaborate with everyone regardless race, gender etc. They also assume different roles and need
to respect everyone’s opinion. Implicitly, it includes a call for the promotion of democracy. Some
introductory games are mentioned in NCCYP: “I tell the other children what do I like to do in my
free time”, creating of individual profile/portfolio of each child and comparing similarities and
differences with the others, to encourage a discussion about prayers made by each child. All these
activities, in explicit terms, are promoted in order to develop the recognition and acceptance of
different practices and habits of other children. Objects and items typical for different cultures
are introduced to preschool children, such as books in foreign languages, fairy tales from
abroad, dolls and puppets representing different races. Awareness of cultural diversity is in the
practice enhanced by collaboration with parents from foreign countries who come to the school
and tell their national fairy tales to the children or cook traditional dishes in class. General
principles such as social identity, social awareness, and emotional empowerment are not followed
by any actual activity.
Tab 1: Summary of available practical implementations related to Cultural Diversity in France
CULTURAL DIVERSITY IN THE FRENCH CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: A school where kids learn together
and how to live together. Promotion of self-respect
while respecting the others and social and school
rules.

Team games, practicing listening before speaking, and
cooperation.
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CULTURAL DIVERSITY IN THE FRENCH CURRICULUM
Learning Outcome: To exercise different roles in link
with others: complementary or opposed.

Collective activities such as games, or division of labor.

Learning Outcome: Objectives and elements
progression of artistic activity. To learn expressing
their feelings, emotions, impressions, intentions and
to speak about their work and those of others.

Children present and explain their and their classmates'
work pieces. Teacher encourages children to compare
the different points of view, ask questions, express their
choices, and formulate their thoughts and to justify their
interests.

Learning Outcome: singing and learning songs,
explore instruments, use the body sounds, and
improve the ability of listening.

Introducing artworks of different styles, cultures and
ages.

Learning Outcome: To be situated in time - stabilize
the first temporal landmarks, Introduce the social
landmarks, consolidate the temporal notion, and
introduce the chronological notion.

Engagement of patrimonial and architectural
monuments and daily-life items of children families
(from foreign countries).

Tab 2: Summary of available practical implementations related to Cultural Diversity in Italy
CULTURAL DIVERSITY IN THE ITALIAN CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

Learning Outcome: To respect and take care of their
own and other’s body.

Team games

Learning Outcome: Be aware of their identity by
discovering cultural, religious and ethnic diversities,
children learn the first rules of social life and reflect
on the meaning and consequences of their own
actions.

Role playing

Learning Outcome: Children play in a constructive
and creative way with the others. They are able to
discuss and sustain their reasons with adults and
other children.

Guided conversations in group

Learning Outcome: Children know how to express
and communicate their emotions and feelings.

Group conversations to express opinions. To find the
differences and similarities in the opinions.

Tab 3: Summary of available practical implementations related to Cultural Diversity in Spain
CULTURAL DIVERSITY IN THE SPANISH CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

Learning Outcome: Living together in diversity,
progress in relation to others and to peaceful
conflicts resolution.

Behave according to the guidelines of coexistence,
leading to personal autonomy, and to the collaboration
with the group and to social integration.
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CULTURAL DIVERSITY IN THE SPANISH CURRICULUM
Learning Outcome: Learn democratic values learning
to belong to the group and to care for the others.

Assemblies are the ideal proposal for the children to
learn these skills.

Learning Outcome: Increasing cultural diversity.
Developing positive attitude to different cultures.

Parties and celebrations to introduce children’s various
cultural background.

Tab 4: Summary of available practical implementations related to Cultural Diversity in Cyprus
CULTURAL DIVERSITY IN THE CYPRIOT CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Social Development/Social Skills.
Development of social skills, of the ability to
cooperate with other children in different contexts,
and respect different characteristics of team
members.

Participation in pair or group games. Exploration
materials and space with other children. Respecting
rules and different points of view of other team
members while participating in collective games.

General Principle: Ethics and intellectual
development/need of respect for diversities.
Recognition of equal rights and promoting the
acceptance of differences.

Introductory games:
“I tell the other children what I like
to do in my free time”, creating individual
profiles of each child and comparing them with each
other’s. Discussion about how each child makes their
prayer. Using items from different cultures (books in
foreign languages, various races dolls).

Learning Outcome: Attitude to music. Support
children to make their own music preferences and
not make fun of the others.

Listening to traditional songs from India without making
fun of them but trying to define what makes them
different and special.

Learning Outcome: Understanding and respecting
differences/collaborating with everyone.

Children play various games in which collaboration and
division of labor is necessary to precede or win.

Learning Outcome: Recognizing and making use of
vocabulary related to their everyday life and
interests. Promotion of language skills. Recognition
of foreign languages.

Drama activities. Dancing – action songs. Storytelling,
story illustration.

Learning Outcome: To build a positive attitude
towards foreign languages.

Ball games, parachute games, movement games,
miming, action songs.

Learning Outcome: Foreign languages awareness. To
enhance respect and develop curiosity towards other
languages.

Songs from different countries/culture.
Inviting guests from other countries.
Foreign students explain to locals some of their
traditional songs.

Learning Outcome: To enjoy the sounds of other
languages.

Using puppets representing foreign countries. Inclusion
of children from minorities.

Learning Outcome: To realize that there are
similarities and differences in everyday life of people
and their culture.

Reading fairy tales from other countries. Presenting and
cooking traditional food of other countries.
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4.2 Body
The theme Body is covered by the majority of general principles of preschool education applied in
selected countries. In general, children are guided towards the acknowledgement of their own
body and bodies of the others. Thus, the body is involved in almost all activities performed. In
particular, various games, sports, physical exercises, and art activities refer to the theme of
human body and its parts. Preschool education, according to the national curricula examined, is
explicitly focused on motor coordination, ability to control one’s own body, and act
autonomously. The human body is presented to the children in preschool education from different
points of view. According to all national curricula, the body is understood as a physical entity,
means of expressing emotions and feelings, of moving, and its importance for good state of health
is highlighted as well.
4.2.1 General Principles
Austrian NCAUT explicitly adheres to the holism in learning while engaging all senses, body and
mind, and emphasizes the importance of distinguishing uniqueness, similarities and difference in
human bodies as well as among diverse cultures, as mentioned above. However, sufficient
practical implication is lacking in case of body individualization, differentiation and other
general principles. Children are supposed to learn to be autonomous, self-responsible and aware
of their strength and potential, nevertheless, no practical implementation is identified in the
national curriculum analyzed. NCFRA, in addition, implicitly deals with the respect for the child’s
body rhythm and applies this principle in practice while alternating moments of intense
concentration and relaxation.
Such as in the other countries, in NCITA, the importance of identity and autonomous
development is emphasized in explicit terms. In practical measures, particular attention is paid to
students with special educational needs by adopting appropriate organizational strategies and
teaching. To this end, the school makes use of the contribution of specific skills (support teachers
and other professionals).
In NCCYP, the question of the child’s origin or gender is implicitly connected with body issues and
body is understood as part of individual and social identity. Moreover, in explicit terms, children
learn to recognize and name body parts, recognize various emotions expressed by face, name
simple emotions such as joy, sadness, and observe changes in face, body and voice.
4.2.2 Learning Domains/Outputs and Practical Application
The development of motor skills, physical activity, locomotion and other skills related to body is
clearly and explicitly indicated in all national curricula. Activities engaging the child’s body in
games, sports and other physical or artistic activities are often applied. NCAUT assumes that
body and health awareness and physical activity must be promoted, though the only activity
proposed to reach the required outputs is the perception game. It is explicitly expressed that
children learn to increase their well-being through physical activities for coping with stress,
emotional distress and crises and to reduce aggression. Relaxation is, in this context, an important
contribution to improving the perception of the body. Moreover, movement supports children in
conflict with themselves and with others. To support the principle of holism, children are
encouraged to feel and perceive their body. They listen to their heartbeat, focus to feel their
Reader of School Practices on
Culture, Body, Gender, Health

WWW.BODI-PROJECT.EU | 0!21

BODI - Cultural diversity, body, gender,
health in early childhood education

breath, or play massage games. Children get familiar with the human body by observing their face
in the mirror or drawing body contours.
NCFRA is more specific and gives numerous examples of practical activities. Children are expected
and supported to become conscious of the time and space through body movements. This is
formulated as one of the learning objectives within the learning domain “world exploration”. The
inequality in motor capacity caused by the differences in the socialization context is also taken in
consideration and expressed in explicit terms. Children shall be able to adapt to the new
environments and experiment unfamiliar motor driving such as climbing, hanging off or upsidedown. It is also explicitly declared that children make contact with each other’s bodies and learn to
respect it while doing (not further specified) playful activities. Moreover, child’s creativity and
improvisation are stimulated during physical activities. In practice, the teacher can use some music
or the silence to encourage the children to focus on themselves and on the others.
Similarly, NCITA aims on the improvement of body perception, which is one of the learning
objectives within the learning domain “body and movement”. Children learn to perceive their own
body and bodies of the others – in order to do so they play games using tools such as balls, ropes,
hoops etc. NCITA goes further and takes in consideration children’s awareness of sexual
differences. Children shall be able to indicate and name body parts and identify gender
diversities. A learning output required by NCITA is that the children are aware of sexual and
development differences. To reach these learning objectives, artistic activities such as colouring
different body parts are performed. According to the available Italian national guidelines, such an
activity may also enhance the awareness of the child’s own body which helps to strengthen one’s
identity.
In NCFRA, NCITA and NCESP, the body is also involved in activities dedicated to the environment
and the surrounding world. Human body makes part of the world and such as other natural
creatures can be observed and explored. In NCESP is indirectly stated that higher value is
assigned to the logical thinking than the intuitive one when performing the abovementioned
activities. To do so, children are taught to compare, classify, organize, define, measure, count,
make transformations, describe and estimate verifications. They are also encouraged to
experiment the environment physically.
All of the national curricula, in an explicit or implicit way, express the importance of non-verbal
communication or body language. However, there are only few practical activities assigned to
develop the ability to use or recognize this kind of communication. In NCAUT, teachers show
children a set of cards with various emotions or pictures portraying how children may feel that
day. This activity helps to learn expressing their feelings, emotions, and moods using the body, in
this case especially by using their face. Furthermore, in NCCYP, animals’ emotions are taken in the
picture. In NCITA, children are taught to express themselves through the body. To do so, they,
individually, in couples or as groups, practice various freestyle exercises, for example dancing or
interacting with each other. There is no practice dedicated to the development of body language
of non-verbal communication mentioned in NCFRA and NCESP.
Further practical application of learning domains is involved in NCCYP. In order to develop motor
skills and knowledge of the body and body parts, children play games such as “hidden treasure”,

Reader of School Practices on
Culture, Body, Gender, Health

WWW.BODI-PROJECT.EU | 0!22

BODI - Cultural diversity, body, gender,
health in early childhood education

ball games, they read, sing, paint, and draw, etc. Children also observe their body measures (e.g.
height) and then create diagrams comparing children. Motor skills are developed by drawing,
using scissors and other tools while doing artwork and playing physical games (e.g. pretend they
are horses, frogs, small boats, small barrels etc.) or objects like balls, hula hoops, small ropes etc.
Furthermore, children play structured game and build a human body to learn about body parts,
human needs, senses and environment.
Tab 5: Summary of available Practical implementations related to Body in Austria
BODY IN THE AUSTRIAN CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Holism and learning with all
senses. All experiences are made via our bodies.
Learning is a holistic process where the body and the
psyche are involved.

Listening to the heartbeat, feeling the breath, massage
games (Baking Pizza, Tennis ball…). Looking at face in
the mirror, drawing body contours etc.

Learning Outcome: Children can perceive their own
feelings, verbalize, channel and deal constructively
with stressful emotions. They develop the ability to
empathy and to build relationships.

Theme games: Show with different emotion-cards or
pictures how the children are feeling today. They learn
to express their feelings.

Learning Outcome: Language competence. Language
is the most important medium to address a person
with his world: language is necessary in order to take
feelings and impressions in words and thus
understand themselves and others.

Talking to the children, making the morning circle,
reading picture books, listening to stories.

Learning Outcome: Promoting body awareness.
Through various forms of perception, children
acquire knowledge about their bodies and their
feelings.

Playing perception games.

Tab 6: Summary of available Practical implementations related to Body in France
BODY IN THE FRENCH CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

Learning Outcome: To be able to move in space, in
link with time and items.

By body experiences and expressions, 30/45 minutes of
physical education a day.

Learning Outcome: To adapt in new environment and
find partners in the action. Children experience new
motor driving.
Learning Outcome: To communicate with others and
adapt movements in creative expressions. Creation
and improvisation through the body.

Climbing, hanging off/upside down.

Teachers use music or the silence to encourage the
children to focus on themselves and on the others.
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BODY IN THE FRENCH CURRICULUM
Learning Outcome: To exercise different roles in link
with others (complementary or opposed). Take
contact with the body of the others and learn to
respect it.

Playful activities.

Learning Outcome: Art, plastic and visual production.
Development of the coordination between the eye
and the hand, rise of the manual skills.

Graphic activities such as: How is the area organized?
Does a “good attitude” exist for those moments?

Learning Outcome: Sound universe, singing and
exploring body sounds, improving listening. Activities
with instruments and body percussion involve the
pleasure of discovering different sound sources
linked with the evolution of children's manual skills.

Exploration activities with percussion instruments.

Learning Outcome: Sound universe, singing and
exploring body sounds, improving listening. Activities
with instruments and body percussion involve the
pleasure of discovering different sound sources
linked with the evolution of children's manual skills.

Dance, circus, pantomime, theatre, puppet theatre etc.

Learning Outcome: Performing arts. The use of the
body and spirit create new feelings and sensations
for the children, transforming their usual ways of
acting and moving. This also develops a new use of
the body, away from the daily and practical actions.

Creating an accumulation of experience linked with
spatial landmarks. That permits to observe the body
positions and displacement of the others.

Tab 7: Summary of available Practical implementations related to Body in Italy
BODY IN THE ITALIAN CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Promotion of the development of
the identity of children, of their autonomy, and
competence.

Particular attention is paid to the students with
disabilities or special educational needs by adopting
appropriate organizational strategies and teaching. To
this end, the school makes use of the contribution of
specific skills (support teachers and other professionals).

Learning Outcome: To improve the perception of
bodies and objects. Focus on putting into
perspective own and other’s bodies, as well as
objects in relation to their body.

Games with tools such as balls, ropes, hoops, etc.

Learning Outcome: Children are aware of sexual and
development differences. Children are able to name,
indicate and represent body’s parts and to identify
gender diversities.

Drawings with markers, pastels and coloured pencils
representing the different parts of the body.

Learning Outcome: Children interact with others in
“bodily” games, in music, dance and expressing
themselves. Expressing and interacting through the
body.

Individual, in couples or in group freestyle exercises.
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Tab 8: Summary of available Practical implementations related to Body in Spain
BODY IN THE SPANISH CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Learn to live together, inhabit the
world. Learning by the game permits to experiment
child's motor driving.

Playing symbolic games, games of exploration,
construction, collective and invented games.

Learning Outcome: Learn to be and to behave more
autonomously. Children observe the different body
sensations that come from inside of the body and
from the external world.

Children play and move to explore and communicate.

Learning Outcome: To make the child to feel unique
and important as a way to promote self-esteem.
Learn certain behaviors that will guarantee the
wellness and the security of the child.

Children learn to wash their hands, eat by themselves,
to put their clothes on, to sit in a circle.

Learning Outcome: Experimentation and
interpretation of the environment.

Compare, classify, organize, define, measure, count,
make transformations, describe and estimate
verifications.

Learning Outcome: To build a method of discoverybased observing and formulating questions.

Exploring environment physically - body related
experiments.

Tab 9: Summary of available Practical implementations related to Body in Cyprus
BODY IN THE CYPRIOT CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Ethics and intellectual
development/need of respect for diversities.
Recognition of equal rights and promoting the
acceptance of differences.

Exchange activities and activities based on people
description. E.g. “Guess Who” (who has brown hair?).

General Principle: Emotional Empowerment. To
recognize various emotions and name them.

Showing pictures of people's or animals ‘emotional
expressions. Asking “How I feel now? Is my friend happy
or sad? How can we change feelings?”

Learning Outcome: Motor skills development.
Recognition and naming of different body parts,
development of motor skills and eye-hand
coordination.

Playing games (hidden treasure, basketball, volleyball,
following instructions etc.), singing songs, making
drawings, reading storybooks and doing physical
exercises.

Learning Outcome: Conceptual understanding/
development of representations.

Creation of diagrams and comparing children's body
(height and other physical characteristics).

Learning Outcome: Familiarization with different art
techniques. Development of motor skills through the
use of scissors, paint brushes, etc.

Drawing as a game (e.g. using only their fingers or
painting while dancing or jumping).
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BODY IN THE CYPRIOT CURRICULUM
Learning Outcome: Development of motor skills.
Development of different levels, direction and speed
of basic motor skills (movement, stability, throw,
jump, etc.)

Playing funny games using their body (e.g. pretend they
are horses, frogs, small boats, barrels etc.) or objects
like balls, hula hoops, small ropes etc. Children play
individually, in pairs or in groups.

Learning Outcome: Using critical and creative
thinking in physical exercises. Children recognize and
choose different moves based on their critical
thinking, find different solutions on body movement
problems, explore their space and the available
materials using different body movements.

The children have to find different ways to go over an
obstacle. Hidden treasure games.

Learning Outcome: To be engaged in different
reading and writing practices.

Children design posters, invitations, post cards, etc.

Learning Outcome: To develop skills on scientific
method. Use of all senses in order to get to know the
environment.

Children observe their own plants and write what is
happening to them. They experiment with different
materials and critically analyse the whole experiment.

Learning Outcome: To develop meanings and explain
different natural phenomena. Recognition of human
body and its parts, basic human needs, relation
between human senses and the environment.

Children play structured game and build the human
body.

Learning Outcome: To recognize and make use of
vocabulary related to their everyday life and
interests. Learning vocabulary related to body

Role playing, games

4.3 Health
According to the preschool education curricula, the theme of Health is closely connected with the
theme of the Body. However, less attention is dedicated to the health-related education in
comparison with body as a whole. Examined curricula mostly cover the following issues related to
health: healthy lifestyle and diet, hygiene, physical activity, disabilities, and safety.
4.3.1 General Principles
NCAUT adopts a holistic approach and stresses the importance of the harmony of physical,
psychological and social health. This approach is not followed by sufficient practical
implementation. Considering the principle of holism, children are expected to learn through
different senses. In practice, teachers talk about topics related to healthy food, children make fruit
salad or taste various kinds of fruits and vegetables.
One of the general principles of NCFRA is that the school is customized to young kids, therefore
also assuming that children are accompanied in their personal hygiene. Similarly, the health issue
in NCCYP is mainly oriented to hygiene.
NCFRA and NCITA take in consideration disabilities (both explicitly). French schools are expected
to integrate children with special needs at school, in order to contribute to develop a positive
attitude towards differences. NCITA mentions disabilities in relation with the general principle
dealing with digital competences and the different ability and opportunity to access new media. It
is explicitly expressed that diversity, disability and disadvantage are major points of interest and
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concern in this setting, and reflect the challenges posed by diversity in different settings in the
country. NCESP does not explicitly nor implicitly cover health-related principles, learning domains
or practices at all. NCCYP does not mention the health theme in any of general principles.
4.3.2 Learning Domains/Outputs and Practical Application
As mentioned above, children in preschool education learn especially to take care of their
personal hygiene, to promote physical activities and eat healthy.
NCAUT explicitly refers to the importance of physical activity, but not hygiene. The learning
domains aim at the promotion of complex health awareness including psychological level as well
as physical, which is essential for their education, development and well-being.
According to the NCFRA, children learn about basic hygiene and healthy eating habits. Similar
learning outputs are stressed in NCITA, where children additionally learn to follow rules to protect
their health and stay safe.
None of the learning outputs is followed by a description of practical implementation.
In NCCYP, besides personal hygiene, importance of physical activities and healthy diet is
highlighted. Related practices are based mainly on creative work. Children play games, create
posters to emphasize the importance of physical activities and depict their heartbeat rate before
and after exercise using little hearts to demonstrate the change in heartbeat and the breath during
and after physical activity. To adopt the basic personal hygiene and safety habits, activities such as
games (discover flavours in different foods), reading stories, role-playing and food preparation are
promoted. To enhance the social and political knowledge in relation with good health, children
learn to recognize how society can have a negative impact on people. To learn so, children are
encouraged to analyse some TV commercials and recognize that unhealthy products (such as
sweets commercials broadcasted during TV programmes dedicated to children) are promoted.
Moreover, children learn to communicate and talk about social health. They read fairy tales and
make up their own stories and then tell the others while using different props. They express
themselves using for example a dollhouse, roleplaying, and pantomime or they watch films in
order to develop their own thoughts and critical thinking. In order to introduce healthy lifestyles,
children do simple mathematical operations using for example fruits. In order to develop a positive
attitude towards nature, children are taught to understand their own health as a part of the whole
environment. Therefore, they do for instance recycling. Finally, children are expected to learn
about basic human needs. No further explanation or practical application is available.

Tab 10: Summary of available Practical implementations related to Health in Austria
HEALTH IN THE AUSTRIAN CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Holism and learning with all
senses.

Discussion about healthy food, making a fruit salad,
tasting different kinds of vegetables or fruits.
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Tab 11: Summary of available Practical implementations related to Health in Cyprus
HEALTH IN THE CYPRIOT CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

Learning Outcome: Personal hygiene and safety.
Recognition of the importance of a healthy diet,
Learning basic rules for personal hygiene,
Recognition of the importance of physical exercise.

Playing games of discovering flavors of different food,
reading stories, role playing and food preparation.

Learning Outcome: Development of good physical
condition in order to promote health. Recognition of
the different heart rate after exercising, Recognition
of differences in breathing after exercising,
Recognition of the need for hydration after
exercising.

Children play games, create posters to emphasize the
importance of physical activities and depict their
heartbeat rate before and after exercise using little
hearts.

Learning Outcome: Social and Political Knowledge.
Recognition of ways through which society can affect
people in a negative way.

Children analyze TV commercials and recognize that
they also promote unhealthy products (such as snacks
during children’s zone).

Learning Outcome: To participate in active listening
and communication. Ability to learn to communicate
and talk about social health.

Children read fairy tales and make up their own stories
and then tell to other while using different materials.
They express themselves using for example a dollhouse,
roleplaying, and pantomime or watching movies in
order to develop children’s thoughts and opinions.

Learning Outcome: To develop cognitive skills and to
introduce healthy lifestyle.

Using for example fruits for simple calculations.

Learning Outcome: To develop positive attitudes
towards nature. Children are taught to understand
their own health as a part of whole environment.

Recycling.

4.4 Gender
One of the general principles common for all studied preschool education curricula is the principle
expressing the importance of co-existence, respect and cooperation regardless of ethnicity, skin
colour or gender in the name of non-discrimination and equal opportunities for all.
NCAUT explicitly disapproves labelling based on gender stereotypes. To apply this approach, boys
and girls play together, and both can do the activities of their choice: boys can play with dolls; girls
can pay soccer, etc. Austria is the only country that adopts principle dedicated directly to gender
sensibility, considering that children have different experiences and ideas about the gender roles.
The aim of gender-sensitive education is to support girls and boys to develop different potentials of
their personality no matter what their gender is. Cooperation with parents in this matter is required.
No example of practical implementation is available.
The other national curricula take in consideration gender as one of the personal characteristics, which
must not be used in order to select, discriminate against or judge children. However, they do not
contain any principle addressed specifically gender.
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4.4.1 Learning Domains/Outputs and Practical Application
According to the NCAUT, Austrian preschool institutions develop children’s gender identity, implicitly
understood as an ongoing process. It begins before the birth and can be redefined or modified
during all life. Three dimensions form the gender identity in early childhood: biological,
psychological, and socio-cultural. However, there are no practical activities described that can help
the autonomous development of the child’s individual and gender identity.
In NCFRA, the gender theme is involved in physical activities, which are designed to contribute to
gender equality. Any explanation of practical implementation is however lacking. Furthermore,
children exercise different roles and functions during (not further specified) collective activities.
Gender is included in artistic activities as well. Children are encouraged to go beyond gender
stereotypes while creating various artwork and they are invited to exchanges their ideas and opinions
on work pieces. NCITA does not contain any learning domain specifically addressing gender.
NCESP once again emphasizes the importance of equal attitude to all people regardless their
physical, social, cultural or gender characteristics and stresses the need to avoid any stereotypes. No
practice related to gender is described.
In NCCYP, to promote cognitive capacity, children play roles of family members (mom, dad, baby,
etc.) and show their daily routine to each other. Gender awareness can be enhanced during this
activity, although it is not explicitly referred to as a gender-related principle in the national curriculum
of Cyprus.
This activity is related to the general principle dealing with personal and social
awareness: it is implicitly expressed in the curriculum that children recognize and compare their
multiple identities also referring to gender (e. g. girl, sister, daughter, from Nicosia, from Cyprus etc.).
Tab 12: Summary of available Practical implementations related to Gender in Austria
GENDER IN THE AUSTRIAN CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

General Principle: Empowerment (oriented at
strengthening of people)

Boys and girls play together, and both can do activity of
their own choice (boys can play with dolls, girls can pay
soccer etc.)

Tab 13: Summary of available Practical implementations related to Gender in France
GENDER IN THE FRENCH CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

Learning Outcome: Exercising different roles and
functions.

Collective activities.

Learning Outcome: To be able to engage in artistic
activities which help to go beyond stereotypes.

Exchange ideas and opinions on various work pieces.
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Tab 14: Summary of available Practical implementations related to Gender in Cyprus
GENDER IN THE CYPRIOT CURRICULUM
Principles and Learning Outcomes
Curriculum-based theory

Practical implementation

Learning Outcome: Cognitive Development.

Playing in the playhouse: the children play roles of
family members (mom, dad, and baby) and show their
daily routine.
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5. Good Practices
The analysis of the good practices presented below identifies successful actions, activities,
approaches, and projects which meet one or more BODI-project related themes and were applied in
pre-primary education institutions. In the following text, thirteen selected good practices from
Europe and beyond are introduced, analyzed and compared. In conclusion, the final ranking of the
good practices is presented.
All the practices have a common characteristic: they introduce innovative ideas and approaches, and
so may act as an inspiration for present and future teachers, educational institutions, training
institutions and policymakers in the education sector to promote successful practices to cope with
diversity.

5.1 Good Practices related to BODI themes
Good practices were evaluated based on topics related to the BODI project and the target groups
covered in the project. The context description and evaluation undertook for the practices were also
taken in consideration. Good practices, regarding BODI-related themes mostly cover Cultural
Diversity, Gender and Body. On the other hand, only two good practices deal with Health, and the
topic of Sexuality is addressed only by one practice.
Tab 15: Target Groups covered in the Good Practices
Theme

Incidence in Good Practices

Culture Diversity

10

Gender

9

Body

8

Health

2

Sexuality

1

All the good practices identify Children as a target group; nine include Teachers, eight Parents and
children’s families as well. The good practice applied in Italy GPITA1 includes, besides teachers, also
other professionals working in field of preschool education. Moreover, the Spanish good practice
GPESP2 targets the whole school, including students, teachers, parents, non-teaching staff, as well as
the public.
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Tab 16: Incidence of the BODI related themes in Good Practice
Target Group

Incidence in Good Practices

Children

13

Teachers

9

Parents

8

Other

2

Context description is to a certain extent contained in six good practices. Only three practices have
undergone a proper evaluation, and one practice went through initial assessment.
5.1.1 Good Practices related to Cultural Diversity theme
In total, ten out of thirteen good practices studied meet the BODI related theme of Cultural
Diversity. And all the practices have the similar objective to develop cultural diversity awareness,
openness, tolerance and respect towards diversities. Some of them are more based on education,
some on inclusion of foreign children or the engagement of their parents. Below, activities focused
on Cultural Diversity awareness are summarized.
Most of the good practices analyzed include a discussion about various differences, such as skin
colour, culture, or traditions. GPIRL introduces activities into preschool, early, mid, and late
elementary education that encourage intercultural communication, understanding, and empathy
in the community and that provide the target group with skills and competences to fight
discrimination. Main activities of GPIRL are focused on developing respect for other cultures and
values; enabling children to act against discrimination; fostering open communication within
culturally diverse communities; opening children’s eyes to their own values and those of others;
integrating diversity and acceptance of others into the entire curriculum.
GPCYP1 is a practice developed in a pre-primary school educating children of eight different
nationalities, where, according to the questionnaire completed by the author, the multicultural
environment caused issues in the communication and slowing the learning process of Greekspeakers, as reported by students or their parents. Thanks to the questionnaire we know, that the
practice helped to reduce the problems and made the children feel good about their parents and
about themselves but also accept the different nationalities. GPCYP1 combines learning to respect
diversity of the people with learning about the other countries of the world, seas, oceans,
languages, cultures, traditions, music, etc. Children also learn about the cultural determination of
dress code. Cultivation of cultural diversity awareness is promoted through the acceptance of
diversity, cooperation and coexistence of students different in gender, religion, language, origin,
colour, age, or state of health.
Some of the studied good practices go even further. GPAUT1 encourages children to become aware
of their own identity which is understood as a part of cultural identity. Analogously, GPESP2
develops attitudes of tolerance, respect and sympathy to different cultures and races by taking as a
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starting point the recognition of the child’s identity, and subsequently of the surrounding
environment and its differences, which are understood as a wealth.
Another Austrian good practice, GPAUT2, adopts the methodology of “growing into” the respectful
attitudes, cultural awareness and tolerance. The basis of this practice is the inclusion of all, children
and also educators with international or migration background. Children with a different mother
tongue than German are integrated and their culture and languages are welcome. Similarly, GPFRA
is based on the integration of non-French speaking children.
GPITA1, besides developing cultural and multicultural-society awareness, sets the goal of building
an educational methodology to face the issues that may spur in relation with the presence of children
with migrant background. According to the questionnaire completed by the author, the need for
such a practice emerged in the context of an increasing number of foreign families moving in the
territory and the admission of non-Italian children to schools. Thus, the main aim of the practice is
the integration of foreign students and their families in their hosting countries. By providing support
to the families of foreign students since the beginning, the school wants to support their integration
in the class. Students and parents are constantly supported by a cultural mediator and encouraged in
sharing their traditions. This practice directly involves parents of the foreign students, in the form of
interviews with them or activities related to the sharing of typical recipes from their countries. Based
on the questionnaire, the development of GPITA1 was influenced by a law1 of the region where the
practice was implemented (Umbria Region – Guidelines on welcoming and integrating foreign
students).
GPITA2 also focuses on integration of foreign students and interaction among them and Italians.
The integration of students is carried out especially during non-formal activities and the goal is to
encourage the intercultural dialogue. For instance, by sharing traditional songs, students are not
only encouraged to the multicultural dialogue but they can also value the different cultural traditions.
Broadly speaking, this kind of activity is the most common practice toward cultural awareness
development in preschool education. According to the studied good practices, children mostly learn
about different cultures through discussions supported by demonstrating traditions, music, art and
items from other counties, often foreign students or their parents are engaged as well.
GPESP1 considers the school as a place where children learn through interactions and
communication, and to handle their relationships with the others who differ in age, gender, social
class, ethnicity and culture.
Finally, GPGBR celebrates all kinds of diversities at the occasion of the Diversity week. Moreover,
Black History Month; International Women’s Month; Roma, Traveller History Month are celebrated.
The main goal is that children have a clear understanding that racism is unacceptable and can easily
see the link with all other forms of inappropriate discrimination and hate speech.
5.1.2 Good Practices related to Gender theme
Nine of the thirteen good practices deal with the theme of Gender and fight against gender
stereotypes and biases, which are based on social construction.
1 Art.9 “C.C.N.L. Comparto Scuola 2002 – 2005 L.R. 18/90 della Regione Umbria Linee guida per l'accoglienza e
l'integrazione degli alunni stranieri c.m. n.24 del 1 marzo 2006”.
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GPAUT2, by adopting the “grow into” methodology, engages role models from whom children learn
to accept all people without any biases. Through being the role model, also parents get to learn
what it means to be a part of a whole and being important and unique. This can also have a positive
impact in changing the behaviour and attitude of the parents.
The gender theme is covered also by Austrian good practice GPAUT1, but only from the physical
point of view. Gender is considered as a physical characteristic (hence as biological sex). Children
learn to distinguish the physical differences between boys and girls and name the body parts.
However, according to the available description of the practice, it does not deal with gender as a
social construction.
Similarly, GPCYP1 covers gender issues through the theme of Body. However it is emphasized that
the rights, preferences or choices do not depend on gender. GPCYP adopts a very similar approach.
Biases and stereotypes are disapproved through discussions and activities. Children are free to
choose which games and activities they want to do, no matter if they are girls or boys. GPFRA is
based on the free choice of activities as well. There is not a conditioning of the choice of the activity:
boys can learn to sew up and to clean or wash clothes, for example.
GPPRT points out the importance of a well-organized classroom environment, which can promote
gender equality and deconstruct the gender stereotypes. Appropriate decoration of the classroom,
books, films or toys are considered as the baseline.
GPCHL starts with the teachers and invites them to carry out a to avoid sexist practice in education.
Some basic rules are implemented. For example, while playing games teams are not divided by sex.
Girls or boys are not excluded from any kind of activity just because of their gender. Teachers use an
appropriate language; they avoid sayings such as “boys don’t cry”. Gender incorrect sayings are
discussed also in GPESP; for instance “Girls do not know how to draw cars, they draw only
butterflies, flowers and moms “.
The practice GPESP2 enhances reflection on gender stereotypes by the selection of the stories and
fairy tales, where men and women do not conform to stereotyped roles. GPGBR reflects on gender
stereotypes at the occasion of Diversity week.
5.1.3 Good Practices related to Body theme
The third most common BODI theme is Body, which is covered by eight out of thirteen good
practices.
GPESP1 is based on the sociology of the body and therefore on the notion that the human body is
the main point of the practice. As an example, it has been observed that when children enter the
classroom, their body posture changes and moves from the relaxed position to the normative one.
Standardization of the body is acquired through daily routines. The appearance, gestures,
distances, and body expressions are part of the variables that lead to institutionalized bodily
practices, which children learn every day. The point is to identify the body as a social construction.
Based on the comparative analysis of different schools, the practice helps to understand how
attitudes in the dominant society can be modelled for students to produce cultural difference rather
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than respond to it. In other words, many of the differences the author sees reflect the ways children
incorporate and embody their understanding of how their bodies fit into the dominant society.
With similar points of matter deals GPFRA, which allows the children to adopt the body attitude
they want. All the children do not have the same need to move or the same cultural education about
“the right body attitude to have” at school. The open space and the principle of free choice of the
activity allow the children to adopt the body attitude corresponding to them.
GPAUT1 aims at developing the general awareness of children’s own bodies, both individually and
as the part of a group. Each child has the right to identify themselves with their own bodies.
Children are taught to have an open mind about their bodies and bodies of the others. Respect for
the body of others is also stressed by GPAUT2. Children learn that there are different skin colors,
different body shapes etc., but there is nothing wrong about being different.
GPESP2 deals with differences as well, especially with differences in physical appearance, in abilities,
and also in tastes and preferences. Teachers tell stories or play theatre to support a reflection on the
issues related to differences; especially in the early age 3-6, children perceive differences through
differences in bodies differences are perceived through differences in bodies, as in the tale of Elmer2
for instance. Also some activities are performed to detect the needs of the others; these needs are
also perceived through body contact.
Body expressions and body movements cover GPITA1 and GPITA2. GPITA1 engages in activities in
which foreign children present their traditional dresses and dances and identify the differences and
similarities in body movements. Furthermore, the practice emphasizes the need for respect for the
surrounding space, which is developed through (not further specified) linguistic games.
In GPITA2, through body expression activities, students can develop non-verbal communication
skills and can find a way to communicate when there are language difficulties. Moreover, GPITA1
aims at presentation and description of the body; their own and bodies of the others.
5.1.4 Good Practices related to Health theme
Two studied good practices address the BODI-related theme Health, namely Austrian GPAUT1 and
Cypriot GPCYP1. The first deals especially with healthy nutrition, food and diets in different
cultures. The second, GPCYP1, adopts the general principle of respecting diversities of people, no
matter if they are disabled or in different state of health. Activities covering the theme of Health
are closely connected to those dealing with the human body and its parts.
The remaining eleven practices do not deal with the theme of Health.
GPITA1 is not focused specifically on the issue of health; however according to the author of the
practice, it partly entails the improvement of the children’s understanding of the healthy diet from an
intercultural perspective by discussing what is acceptable or not acceptable to eat in different
cultures.
2 The tale of Elmer: the patchwork elephant by David McKee is the story of an elephant who was different from all the other
elephants because he was patchwork and therefore very colorful. The moral of the story is to be happy with who we are no
matter if we are different. Video available here: https://www.youtube.com/watch?v=vZlNp-8zOgk
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5.1.5 Good Practices related to Sexuality theme
Only one good practice out of thirteen deals with the theme Sexuality: British GPGBR. This practice
is focused on tolerance, respect and celebration of all kinds of diversities, including various ethnics,
skin colors, genders, and sexual orientation. During the LGBT History Month, the school celebrates
its own Diversity Week. During that week, instead of following the regular timetable, each class reads
and completes various activities related to a ‘core’ book tackling different themes such as gender
stereotypes, LGBT historical figures, or civil partnerships.
The activity mentioned in GPGBR called “No Matter What” by Debi Gliori is also linked with
Sexuality. The children draw a family tree and a friendship map and discuss different types of love –
friendly, family and romantic. The main focus of the activity is to enhance reflection on both gender
stereotypes and homophobia.

5.2 Target groups covered by Good Practices
All thirteen good practices identify Children as the target group, aiming at their development in
terms of relevant capacity, skills or awareness. Nine of the practices are aimed, in addition to
children, at Teachers, educators, or teaching staff. Some practices require training for the proposed
activities for teachers and staff to be able to be successfully implemented and conducted, and to
reach the set objectives.
Not specified training for educators is mentioned in GPGBR, GPIRL, GPESP1 and GPITA1. The
author of GPITA1 mentioned in the questionnaire, that the practice also involved other professionals
in the implementation of the practice, including service support staff of the school and a social
cooperative or the activation of cultural mediation workshops.
GPCYP2 requires training for teachers to enable them to implement the curricula correctly and
professionally.
An independent training for pre-primary school staff is included in GPCHL. The training is dedicated
to the pedagogical team and is composed of four workshops:
• A reflexion on the teachers’ motivation to choose this profession and exploring the gender
influences during their socialisation or on their job practice.
• “Our images of girls and boys”; Teachers answer to questions such as “How are the girls and
the boys of their educational community?” they also share their ideas about the function of
gender socialisation at pre-primary schools.
• “A look to the relation between the girls and the boys”; they observe the differences in
behaviour of boys and a girls and discuss it.
• “Working group”; the team members share their opinions on the implementation of the
gender-related practices.
According to GPAUT1, teachers are responsible for the good dynamics in the group, which helps to
achieve the goals by making use of the existing communication. Similarly, GPCYP1 states that
teachers need to work in a pleasant, harmonious working environment without conflicts to maximize
the learning capacities of children.
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Eight of thirteen practices target children’s parents or families. Cypriot GPCYP1 points out the
importance of parents’ involvement but does not explain concretely how it may be achieved – it
states that the reproduction of behaviour learned at school shall be supported by harmonious family
environment, and parents are therefore welcome to participate in the school education through
presentations of activities by children during school time. On the contrary, another Cypriot practice,
GPCYP2, offers to parents a proper briefing on gender stereotypes.
GPCHL is also focused on gender issues and introduces more detailed activities dedicated to the
parents and children’s families. One is a workshop animated by a professional of the regional
technical team (Equipos Técnicos Territoriales - ETT). Firstly, the workshop is for mothers or women
who have an important role in the child’s education. The general purpose is to smooth the
comprehension and reflexion about the experience of gender socialisation of the mother and the
way that she educates her children to reach a no sexist education. During the workshop, the
differences between the biological sex and gender are explained and the current situation in Chile is
discussed. Furthermore, the impact of gender stereotypes on the children evolution and the
inappropriateness of sexist education are discussed. The same workshop is dedicated to fathers or
men who have an important role in the child education. However, the workshop is divided in two
(men and women) as it seems more comfortable for both groups to share their feelings whilst being
separated.
GPITA1 mentions especially the involvement of the foreign students’ parents who are invited to tell
about their national events and festivities. In some cases, they are represented at school through the
presentation of their traditional dresses, videos and traditional music. The experience is afterwards
graphically re-elaborated by the children and their work is presented as books and posters.
Analogously, the parents of foreign students are actively involved in GPITA2 and particular attention
is paid to their integration too. The cultural mediator supports them in the communication with the
school. The cultural mediator supports both the school and the families to improve their relation for
a better comprehension of the expectations, requests, cultural and education habits. Moreover,
parents have been actively involved in the workshop foreseen by the project. The parents of
kindergarten students participate in the presentation of the festivities and events of their countries,
while the parents of the primary school students help in the research of traditional cuisine and foods
of their countries of origin. By involving the parents, the project promotes the communication and
the collaboration between the school and the territory on the topics of welcoming people from other
countries and intercultural education.
The target group of GPESP2 is the early-childhood school “Verbena” in Leganes as a whole,
involving the entire educational community: teachers, non-teaching staff, children, and their families.
The practice description mentions collective activities involving children and teachers; some activities
(such as theatre) are open to the public as well. Examples of the common activities of the entire
school involving parents are: a theatre show prepared by mothers adapting the tale “Intermón - In
search of a planet” dealing with personal differences and the importance of diversity; an exhibition
composed of art crafts done on the project made by children of all classes and objects from other
cultures (toys, clothes, ornaments, books, utensils,...) donated by families and teachers.
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Irish GPIRL discusses the role of parents and other community members in supporting the
development of an anti-discriminatory community through intercultural education. It discusses school
policies, the development of an action plan for intercultural education, setting up a cohesive and
respectful environment for a diverse school, and providing opportunities and support for parental
involvement. However, most of this is geared toward understanding the kinds of questions schools
need to ask themselves, rather than toward specific recommendations for policies or practices.
GPGBR declares that the parents are involved in the activities but no detailed explanation is
available.

5.3 Context description of Good Practices
None of the studied good practices contains a full context description. However, six of them contain
at least a partial explanation of the context.
GPCYP1 refers to a harmonious atmosphere and coexistence of all children in the school unit;
GPCHL to disadvantaged areas, GPITA1 to the presence of foreign students in the region and
GPESP1 refers only to city and year. The context of GPITA2 was also analyzed, and it refers to a high
and increasing percentage of students of different ethnic groups measured by the percentage of
foreign students in the school year 2010/2011. Finally, GPGBR states that children and school staff
speak in total 28 languages and the community displays many differences.

5.4 Evaluation of Good Practices
One of the criteria used whilst creating the ranking of the good practices was the evaluation or
assessment undergone. Out of thirteen practices, three went through a proper evaluation and one
was evaluated to the certain extent only. The assessment of GPCYP1 was based on questionnaires
for children, their parents and self-reflection of the teachers that applied the practice. The impact on
the children of GPFRA was measured by a scientific monitoring proposed by the psychologist of
CNRS of Grenoble. The pre-test was done in November and the post-test in June of each school
year. For the evaluation of GPITA1 interviews and presentations were used. Finally, GPESP2 has
undergone only the initial assessment based on internal evaluations and recognition of public
department of education.

5.5 Good Practices Ranking
All good practices were analyzed, evaluated and rated according to the BODI project criteria, as
explained in methodology. Five practices that achieved the highest rating are presented below in the
table.
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Tab 17: Good Practices Ranking
FINAL SCORE

Ranking

Code of the
Good Practice

Title of the Good Practice

Country
of Origin

Total
Score

1.

GPCYP1

Attitude to difference! All the same, all
different, all equal! Diversity is wealth! I love, I
share, I help, I offer, I work, I play, have fun, I
laugh, I AM A FRIEND with everybody!

Chypre

7,75

2.

GPESP2

Hurrah difference!

Spain

7,25

3.

GPITA1

Learning and communicating among different
cultures.

Italie

6,75

4.

GPGBR

Wouldn’t it be boring if we were all the same?

UK

6,25

5.

GPESP1

The child’s body within school-based
communication: An analysis based on the
sociology of the body.

Spain

5,25
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6. Reflection On The National Curricula And Good
Practices
The purpose of the following section of the reader is to highlight the commonalities and differences
of national curricula in five partner countries and critically review the practical activities supporting
the implementation of general principles and learning domains. Furthermore, innovative and
inspiring approaches and practices implemented all around the world are introduced as potential
practical implementations of the principles and objectives stated nationally, with an aim to bridge the
gap between theory and practice.
In the context of diversity coping, national curricula in all partner countries share the general
principles of learning to live together, coexist as a group and cooperate. It can be understood that
the pre-school education in the selected countries introduces the basic knowledge of the world’s
diversities; children learn to understand that the world is bigger, heterogeneous and it may be also
very different from the daily reality they live in. In other words, children learn to recognize diversities
and respect them. Nevertheless, not all the curricula give a satisfactory proposal of practical activity
to support the development of diversity awareness. Specifically, Austrian curricula does not present
any practical implementation of the principles stated, and the Italian national guidelines mention
activities as “role playing” or “team games” in a way that is too broad to understand how the activity
is actually performed.
All curricula also contain the learning domain dealing with language and the need of developing
good communication skills. Theoretically, children learn to express themselves and understand the
way others communicate. Spoken languages, as well as body language and non-verbal
communication are all considered. It is apparent that the more traditional way of communication (via
spoken language) is also more present in the practices from the national curricula or guidelines, e. g.
children listen to stories or tell stories, read picture book etc.). The Cypriot curriculum emphasizes
also foreign languages, which are in practice introduced for example via songs. The French
curriculum deals with language plurality as well; however, it is not clear how the school takes into
account foreign language.
On the other hand, non-verbal communication is followed by few practices. In Austria and Cyprus,
similar activities are performed in this regard. Children are shown pictures showing different
emotions and interpret them. However, this activity is focused on the development of the passive
ability to understand non-verbal communication. The active ability to express oneself through the
body is, according to the available description of practical activities found in the national curricula
studied, developed solely in Italy, where children practice various freestyle exercises, for example
dancing or interacting with the others to communicate and express emotions.
Another common aspect of all national curricula is the call for inclusion of children with different
cultural background. However, Austria is the only country explicitly declaring that inclusion is a
fundamental attitude, which goes beyond integration efforts and the inclusive education takes into
account the special needs of each child as well as of the whole group. In the other national curricula,
this attitude is expressed implicitly or less openly. The Cypriot curriculum, for example, states that
the school welcomes and respects every child from any cultural, religious and linguistic environment.
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But still, the curriculum does not propose an actual practice to promote the inclusion and integration
of different cultures in real life. The lack of practical activities suggested in the national curricula and
a vague description of the practices proposed or actually performed is the main weak point of all
studied national curricula and guidelines. The good practices collected by the BODI partnership and
related to the management of cultural diversity usefully complement and fill in the gaps identified in
the national curricula.
Two of the exercises included in GPIRL for instance respond to the need to recognize diversities and
support inclusion and mutual respect of cultures. In the first case, children are asked to acknowledge
the different skin colors present among them, and the different eye and hair colors; later on, they are
asked to paint a face trying to imitate their own skin color, and then hang the paintings on the wall
and reflecting on the differences, even among supposedly same skin colors (e.g. there are color
variations in what is called white or black skin). The second exercise proposed for 4-6 year-old
children explores national music and the way music from other cultures borrow from each other,
creating similarities. Teachers can propose a reflection on the influence of different traditions in
different songs and music of the country, and show an example of mixed-culture song (e.g.
“Homeless” by Paul Simon).
Several exercises are suggested by GPCYP1 in line with the aim to learn about diversity and develop
inclusion. For instance, children are asked to interview their parents about their countries of origin,
their geography, climate, attractions, traditional clothing, games and food. Similarly, they are asked
to listen to and compare the sounds of the different languages spoken within the classroom or at
home. The same openness towards different languages is expressed in the practice GPAUT2, by
promoting the use of all the languages spoken by the children at the kindergarten. GPITA1 takes the
integration of diverse children and families to the next level, by providing cultural mediators and
encouraging them to share their traditions at the school premises.
For illustration, the body theme is found in the majority of practices mostly focusing on motor skills,
physical education and hygiene. However, the major part of practical recommendations is expressed
in broad terms, such as the invitation to play perception games to promote body awareness. The
purpose of the activity is quite clear but it leaves space for different interpretations of the actual
activity. Similar deficiency in practice description can be found in the other BODI themes as well.
Some general types of activities (such as role playing, team sports, and storytelling) are proposed for
more BODI related issues but an explanation is missing on how to promote these activities in order
to reach the goals set in the curricula. Although many commonalities were found, there are issues
and themes included in some curricula that are missing in the others. For example, democracy is one
of the core values for NCCYP and NCESP and the democratic constitution is mentioned also in
NCITA. Other curricula do not refer to democracy at all.
The approach to the body in wider context differs in partner countries. In NCFRA, NCITA and NCESP,
the body theme is connected with the environment and the surrounding world. The consciousness
of the time and space is present only in the French curriculum. Inspiring is the holistic approach
adopted solely by the Austrian NCAUT, which requires engagement of all senses, body and mind in
the learning process as well as considering physical, psychological and social level of child’s growth
and development.
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Again, good practices come to our help, specifying relevant activities related to the theme of the
body. The good practices collected highlight the benefits of focusing on non-verbal communication
through body movements (free movements, guided body and eye contact and gestures), as in
GPITA2, as well as underlining the contributions that storytelling or theater can offer in promoting
cultural inclusion (GPESP2). Another unique learning practice related to the theme of health was
found in NCCYP, which includes social health and the impact of society and media on people’s
health.
Unexpected finding is that only two national curricula, NCFRA and NCITA, take into account
disabilities and special education needs. Furthermore, NCESP does not cover health-related
principles, or learning domains nor practices, and NCCYP does not mention the health theme in any
of the general principles.
Looking at the good practices, GPCYP1 proposes a simple activity that can help overcome the lack
of practical activities related to disabilities: the teacher is asked to encourage the children to research
the difficulties that may be encountered by a child in a wheelchair and later on think about the ways
these difficulties can be notified to the relevant authorities to create change. Unfortunately, none of
the practices identified in the different countries proposes any specific activity to deal with
disabilities other than physical.
The theme of gender is theoretically covered (at least implicitly) by all curricula; however, the range
of practical activities is very limited. In fact, only four practices (from NCAUT, NCFRA, and NCCYP)
are introduced. Austria is the only country that adopts a principle dedicated directly to gender
sensibility, and it explicitly disapproves labelling based on gender stereotypes.
In terms of practices, GPPRT offers teachers an approach to the organization of space in the
classroom free from gender stereotypes, in that it invites them to a reflection about the roles of
women and men hinted by the pictures hanging on the walls, or by the images in the books they use
with the children. The reflection about teachers’ enforcement of gender roles is also suggested by
GPCHL, whereas with GPESP2 teachers are invited to reflect about gender stereotypes with the
children through fairytales and stories not conforming to gender roles. Awareness-raising on gender
stereotypes is also supported by GPGBR through the organization of Diversity week, during which
children celebrate diversity, included non-stereotypical understanding of gender.
National curricula give even less space than to gender as far as the theme of sexuality is concerned.
Solely NCITA takes in consideration children’s awareness of sexual differences; however, no related
practice is described. This is the reason why sexuality as a theme is only introduced in the analysis of
good practices, and no reference to it is given in the section about national curricula. This suggests a
certain taboo related to sexuality in childhood education, especially from an official stance, i.e.
through national curricula. Sexuality is therefore left to the work of teachers in specific environments
where such theme is expected to be dealt with safely avoiding societal judgment.
There is also difference between national curricula in terms of the overall number of practices
included. NCAUT is more theoretical in comparison with other countries’ curricula. NCCYP, on the
other hand, contains the most practices of all.
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Reflecting on the good practices, they are diverse successful actions, activities, approaches, and
projects which meet one or more BODI project related themes and were applied in pre-primary
education institutions in different European and non-European countries, so they cannot be
confronted with one another as this section has done with the national curricula above. However,
while studying good practices, many original and innovative approaches and practices related to
BODI themes emerged.
The cultural diversity awareness is developed and strengthened by the majority of practices and
curricula. In general, children learn to be more open and tolerant towards all kinds of diversities,
which must be respected. The practices are mostly based on communication, not only towards
children but also to their parents and teachers. At the beginning, it is very important to make sure
that teachers are not prejudiced against or in favor of some ethnic group, culture, gender, and the
like. Subsequently, parents are crucial for developing harmony between on-school learning and nonformal learning in family environment. Thus, parents are expected to support the school education
and take an active part in it. Even if it is apparent how parents are important in the children’s
education, not all practices take them in consideration.
Very young children easily adopt behaviour and attitudes from their role models and surroundings.
Therefore, the diversity awareness in general is cultivated through the inclusion of all children (no
matter what their race, ethnicity, skin colour, gender or health state is), their co-existence, reciprocal
cooperation and communication. Children learn to communicate and to express their ideas and
opinions efficiently, because a good dialogue can make understanding easier even across different
cultures. Moreover, children will remember the subject matter easily if they can see, touch, and
experience it. Therefore, it is beneficial for children if the practices engage various materials (e.g.
traditional dresses, songs, books, etc.) and also representatives (children, parents, teachers, guests)
with international background to present their culture.
To avoid any gender stereotypes, the freedom of choice is emphasized. It is important to
understand that girls are not predetermined to play with dolls as well as boys are not predetermined
to play football. Moreover, teachers (and aptly parents as well) must be careful about the language
used. They must avoid common sayings such as “boys don’t cry” which are incorrect from the
gender equality point of view.
Children become aware of their own body and bodies of the others while playing games,
observing their bodies and discussing about them. They also learn to identify and name body parts,
to accept their bodies and not to be ashamed of them. Children discover that there are different
skin colors, different body shapes, etc., but there is nothing wrong about being different. Body
theme is connected to cultural diversity as well. Even if we do not understand the language spoken
we can understand each other through our bodies and gestures. Therefore, body expressions and
body language as a way of communication are introduced.
The theme of Health is closely connected to that of the Body theme. Activities promoting body and
health awareness are in some practices performed together with activities focused on cultural
diversity as well. For example, children discuss human body needs, particularly the need of nutrients,
and then they talk about healthy diet and its various forms differing according to culture or traditions.
This example shows that more themes may be covered by a single activity. School has an important
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role in the child’s identity building. Children develop their individual identity through exploring their
body, needs, preferences, social roles and their surroundings. Children shall be aware of their
cultural, social and group identity as well. Therefore, they must learn to act both autonomously and
in team, group, or couple. Mostly, this kind of skills is developed while doing sports, games and
physical activities.
To conclude, national curricula provide a stable and well-defined framework for pre-school education
and give the important baseline for activities developing diversity awareness. However, in order to
apply more comprehensive education practice dedicated to the specific issues (cultural diversity,
body, health, gender, or sexuality), good practices appear to be more suitable on account of the
more detailed descriptions and explanation of the activities, their purpose and their actual impact. In
this context, good practices may be considered as a good complement to the national curricula that
together create more profound and comprehensive resource of pre-school education knowledge. It
is moreover worth to point out that, in all the practices and curricula, diversity is understood as
wealth, it has a positive meaning. On the other hand, it denies uniformity or standardization of
people. Furthermore, all the good practices are focused on fighting stereotypes, prejudices and
discrimination.
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7. Learning From Mistakes
By way of contrast, another five practices applied in European preschool institutions were analysed.
These practices can be considered as bad or seemingly going against the principles and objectives
of cultural diversity, gender, health and sexuality addressed by the BODI project.
Two of the practices deal with gender in a way that can be considered as highly biased. According
to Cypriot NRPCYP, children are divided into groups based on their sex. Boys and girls do even very
simple activities, such as washing hands before lunch, separately. Moreover, girls are supposed to
play with dollhouse and more “aggressive” ballgames are appropriate for boys only. Similarly,
NRPFRA divides girls and boys and consolidate gender stereotypes. The description of the French
bad practice contains a specific example of an exercise which feeds the stereotypic vision of the
world: children cut the faces of the schoolmates’ photos to separate them and to stick the girls’ faces
on the pink paper and the boys’ faces on the blue paper. After that, the teacher marks this exercise
using the system of evaluation based on smiley stickers (happy, normal or sad). Depending on the
kind of smiley label the children understand if they have done the exercise well or not. The children
who have made mistakes in classifying girls and boys were marked with a sad smiley. It seems
inappropriate because the link between pink paper and girls, and blue paper and boys is not
something obvious or natural for the children.
These two practices obviously promote and reproduce gender stereotypes and can develop
children’s frustration after being forced to do something that they do not like. In particular, a child
may feel as an outsider if his/her preferences are not in compliance with the common expectations.
Such practices are usually not applied for the purpose of discriminating or promoting inequality of
genders - in some cases teachers in good faith follow the common habits, and customs and
unintentionally feed the social stereotypes.
The remaining bad practices deal with cultural diversity and are focused on foreign students and
their parents. Austrian NRPAUT forces children with different mother tongue to speak solely in
German; the use of their first language is suppressed. Teachers also ask their parents to speak
German at home in order to make the integration of the child easier. This approach does not give
children the opportunity to learn the second language; it forces them to fully replace their mother
language with German instead. Some teachers believe that the families from abroad must adapt
their values and culture to the mainstream of the host country. However, there is a difference
between adapting to the law and customs of the hosting country and accepting fully the mainstream
culture and giving up the mother language. Based on the bad practice description, the need of
training for the teachers can be identified.
Spanish NRPESP seems to be aiming at cultural awareness building; however, it promotes and
reproduces race and national stereotypes. Children learn about other cultures and discover the world
through presentation about four continents (Africa, Asia, America and Europe). The first doubtful
element is that Australia and Antarctica were dropped; secondly the way in which continents are
presented seems to be biased and based on stereotypes. The activities aimed at cultural awareness
development include listening to the traditional music, watching videos (such as “Little Einsteins” by
Disney), telling stories, fairy tales, and legends.
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The following activity, taken from the practice NRPESP, is a PowerPoint presentation titled “Other
children from the world”. In the story told, people are labelled as “black race”, “white race” or
“yellow race”; moreover, children “of the world” are shown in very stereotypic or obsolete settings.
For instance, children from Africa are set in a village playing with a ball made of hay, while Arabian
children live “where it’s very hot”, a Japanese girl wears the kimono, and children from North
America, called “copper-colored race”, are dressed as the original American inhabitants in the early
20th century.
NRPESP, to a certain degree, generates intercultural awareness, because it highlights the diversities
in the world. However, it does not validate different cultural identities, since the image of the people
follows race and national stereotypes.
The last practice that is considered as not relevant to the BODI project is the Italian NRPITA.
Although the intentions of the practice are admirable in terms of exploring and raising awareness of
cultural diversity, the practice deals with cultural diversity in a very general way. It sets objectives
aiming at the integration of foreign student (for example, promoting the integration processes);
however, there is no detailed activity promoting integration described. Thus not addressing the
elements of culture that are deemed necessary from the BODI project point of view to be able to
create inclusion in childhood education in Europe and ultimately in the European society. The depth
in the learning through this practice remains at surface level, thus not allowing children to truly
explore the complexity of culture and of diversity at school.
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8. Recommendations
The present reader provides a summary of approaches relevant to the themes of cultural diversity,
body, gender, health and sexuality as currently present in the national curricula and practices
adopted in France, Italy, Spain, Cyprus and Austria. It is not meant to provide practices readily
adoptable by teachers in childhood education, but rather as an inspiration for them to work on
these topics with a more conscious mind. Moreover, this document aims to offer a reflection about
the state of the art of childhood education in relation to the themes addressed, in order to
encourage policy makers to wittingly include such themes in their education policies and to engage
in the development of practical recommendations and suggestions for teachers on how to work with
them.
All national curricula for education are the mirror of laws and policies existing in the respective
countries. The recorded lack of sufficient specifications about how education should engage with the
themes proposed by the BODI project is a symptom of insufficient attention being paid to these
topics on the side of policy-development and implementation.
The shortcomings and gaps in practices identified by this reader, especially in terms of practical
activities on the topics of gender, health and sexuality to a greater extent, highlight the existence of
a vicious cycle in childhood education in all of our countries to different degrees. On one side,
missing specifications on practical implementation give space to teachers to develop and
experiment new approaches, and supports a creative side of pedagogy. However, on the other hand,
the missing guidance often leaves teachers and educational staff to make uninformed educational
choices, based on the competences they have acquired through experience and through teachertraining that lack a view on more controversial topics, such as gender or sexuality.
It is therefore recommended that:
• Policy-makers intentionally make space for the topics of cultural diversity, gender, health,
body and sexuality in the national curricula of the countries researched, in order to educate
children to live and thrive in a diverse society where discrimination is no longer tolerated;
• Principles and learning objectives of national curricula are reviewed and updated to match
guidance on the practical implementation of activities related to the topics of cultural
diversity, body, gender, health and sexuality;
• BODI-themes-relevant practices are shared within and among countries in a more active and
structured way, so that they can reach teachers in kindergartens;
• Training about managing cultural diversity and teaching in a way that is sensitive and
acknowledges the themes of cultural diversity, body, health, gender and sexuality is offered
regularly to teachers of childhood education, so that they can be equipped to support a
diversity-sensible education for children.
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9. ANNEX I – Research Plan
Objectives
The first intellectual output of the BODI project aims to identify and compare approaches of
teaching practices related to body, gender, sexuality and health in pre-primary schools in France,
Italy, Austria, Spain and Cyprus.
With the purpose of contributing to providing an insight into how different countries and different
education systems cope with cultural diversity, the present Research Plan identifies the
methodology of the development of IO1, including the activities designed to gather a collection of
national curricula approaches related to the themes of the project, as well as the activities leading to
the selection of good and bad school practices related to the same themes.

Methodology
The “Reader of School Practices on Culture, Body, Gender, Health” (Intellectual Output 1) is
organized in two sets of information. A different methodology applies for the collection of the
relevant information for the reader: part of the research will be based on a desk-top research used
to analyze the national curricula of pre-primary schools in the partner countries; a desk-top research
will also be employed to collect a first set of practices from pre-primary schools related with the
project themes; finally, a template will be used to rate the practices collected to obtain a selection of
good and bad practices, as a preparation for the ranking of the practices. All practices will be ranked
based on the topics related to BODI project and target groups covered, the presence of a context
description and of an evaluation of the practice by its authors. In order to acquire more in-depth
insight about the higher-ranking practices, a questionnaire will be administered to the authors of the
selected practices, i.e. practitioners working in schools.

Analysis Of National Curricula
The first set of resources is a comparable analysis of national curricula for pre-primary school in
France, Italy, Austria, Spain and Cyprus.
The national curriculum of an educational stage is a relevant source to understand the baseline
recommendations for teaching in a specific age range and country (providing even more insight if it
sets the specific teaching content and methods tout court). Keeping this rationale in mind, the BODI
project carries out a desk-based research of national curricula of their partner countries to draw on
commonalities, differences and resources that are already set at curriculum level and implemented in
pre-primary schools across Europe to cope with diversity.
Each project partner will retrieve the official national curriculum of their country and analyze its
relevant elements against the themes of the BODI project.
The template included as annex 1 of the present Research Plan provides the framework for the
analysis of the main elements of the curriculum. The latter include the different subject clusters,
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learning objectives and proposed activities in the domain of the BODI themes. Whenever the
national curriculum only contains general guidelines for the development of school-specific curricula,
partners are asked to utilize the template to also analyze at least two school-specific curricula, to
identify an example of how the national guidelines for the curriculum of pre-primary schools have
been adopted in practice.
Summary of Activities
1. Each project partner analyzes the national curriculum of pre-primary education of their
country;
2. In case a national curriculum does not exist and this is present in the form of guidelines
for the national curriculum, partners are required to analyze at least two school-specific
curricula in addition to the national guidelines;
3. Partners are requested to use the template provided in this Plan to analyze the curricula;
4. All filled in templates need to be delivered to IO1 Lead – CESIE;
5. CESIE needs to compare the information contained in the filled in templates and to
provide a cross-partnership analysis of national curricula as the first part of the Reader;
6. The analysis drafted as above will undergo cross-evaluation from partners and translation
into partner languages.

Selection Of Practices: Criteria
Good practice research aims to identify successful actions, activities, approaches, projects, etc., as
well as their elements. In the framework of this project, it is designed as a learning process able to
inspire future and present teachers, educational institutions, teacher training institutions and
policymakers in the education sector to promote successful practices for schools to cope with
diversity.
The methodology for the practice research singles out the criteria at the basis of the selection of the
practices. These include the following:
• enhances reflection on gender stereotypes and biases
• involves parents from diverse cultural backgrounds
• involves reflection on the body from a multicultural perspective
• involves reflection on health in a multicultural perspective
• generates intercultural awareness, validation of different cultural identities by the kids.
The relevant elements of the practices collected in the partner countries are evaluated against the
themes of the project and their original context of implementation. The practices are then rated
utilizing the rating template provided, so as to develop a judgment on the practice, and to assess
their relevance for the practice research of the BODI project. For the purpose of this research, a
practice is understood as an activity, a methodology, an approach, or a strategy.
The methodology for the practice research includes a desk-based research carried out by all
partners to retrieve an initial set of practices, as well as a questionnaire to be administered to the
teachers and teacher trainers, authors of the short-listed practices in the 5 partnership countries. The
research will also be extended to one extra-partnership country per each partner. The
methodology for the selection of the extra-partnership countries will be dictated by the researchers’
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prior knowledge of the situation regarding diversity in schools in the European countries and by the
complementarity of those extra-partnership experiences with those of the partnership.
From each partner country, at least 5 practices (of which between one and two bad practices) will be
collected and analyzed according to the template included in this research plan as ANNEX 2:
Template for Practice Analysis. The practices that will be selected to be included in the reader will be
two good practices and one “bad” practice. Moreover, partners will select one extra country each
and will collect and analyze two practices. Each partner will submit to CESIE the analysis of 5
practices from their countries, and of 2 practices from their chosen extra-partnership country.
CESIE will then evaluate the rating received by each practice and propose a final selection of 2
good practices from each project country, 1 good practice from each extra-partnership country, and
finally 1 bad practice from the project countries. CESIE will then develop a ranking of the practices,
based on the topics related to BODI project and target groups covered, the presence of a context
description and of an evaluation of the practice by its authors. The themes and target groups will be
given the same weight. One point will be assigned to each theme relevant to BODI project covered
by any single good practice (culture, body, gender, sexuality, and health) and to each target group it
involves (teachers, children, parents, or others). An extra half point will be assigned to good practices
that contain a context description and another half point if it has undergone evaluation by its
authors. In case that the practice meets one of the criteria partially or only to a certain extent, 0.25
points will be assigned. Finally, points assigned to each of the selected good practices will be
summed up and the final ranking will be created. A final step of the practice research will involve the
authors of the selected highest-ranking practices, who will be asked by project partners to take a
questionnaire to provide further information on their practices. CESIE will draft the practice analysis
part of the reader. The approval of the BODI consortium will be sought and the selected practices
will be included in the Reader of School Practices on Culture, Body, Gender, Health.
IO1 TIMELINE
Action

Deadline

Responsible
Partner(s)

Finalizing and circulating Research Plan

27th November 2015

CESIE

Circulating final template for curriculum analysis

27th November 2015

CESIE

Collection of national curricula (or national guidelines and 18th December 2015
school-specific curricula)

All partners

Comparative analysis of curricula

15th January 2016

CESIE

Circulating final template for desk research of school practices

18th December 2015

CESIE

Carrying out desk research of school practices, collecting and 15th February 2016
analyzing 5 own-country practices and 2 extra practices from a
non-partner country

Each partner

Rating collected school practices

26th February 2016

CESIE

Sharing selected practices with partners for further research and 26th February 2016
analysis through questionnaires for practitioners

CESIE
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Carrying out questionnaires with practitioners on the selected 21st March 2016
practices

All partners

Writing up reader content

CESIE

18th April 2016

Discussing and evaluating the reader within the partnership at April/May 2016
2nd partnership meeting (Palermo)

All partners

Evaluation of the reader by local external evaluation groups

May 2016

Overviewed by
each partner

Translation of the reader and publication

June 2016

All partners

Presentation of IO1 at the final project conference (E16)

June 2017

CESIE/All

References
http://www.retepariopportunita.it/Rete_Pari_Opportunita/UserFiles/Eventi/bpo%20x%20stampa.pdf
http://strengtheningnonprofits.org/resources/guidebooks/
Identifying%20and%20Promoting%20Effective%20Practices.pdf
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ANNEX 1: Template for National Curriculum Research
Country

Type of Document (e.g.
Guidelines, National
Curriculum, Schoolspecific Curriculum, etc.)

Title of the Document

Year of Issue

Related Law/Policy

Age Covered (e.g. 3-6
years old)

Rationale and Main
Issues covered (e.g.
Interculturality, Digital
Skills, etc.)

No.

Subject Cluster/Theme Title

Specific Subjects/
Themes

Related to BODI
themes? Which?

Specific Related
Subjects/Themes

Related to BODI
themes? How and
Which?

** Please add as many rows as necessary

Learning
Objectives

Related Subject Cluster/
Theme No.

*** Please add as many rows as necessary
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Proposed
Activities

Related Subject Cluster/
Theme

Related Specific
Objective

Related to BODI
themes? How and
Which?

**** Please add as many rows as necessary

References

Please include details of
the authors of the practice
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ANNEX 2
Templates for Good
Practice Analysis
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ANNEX 2: Templates for Good Practice Analysis
Practice Description
TITLE OF THE GOOD PRACTICE
Please, include keywords

Country: ______________________
Author/Institution
Please, include contact details (website, email address, phone, physical address, etc.)

Themes covered/Issues addressed

Identification of target groups and benefits for the target groups
Please, describe the target groups of the practice and any benefits they may have received directly or indirectly from
the practice

Objectives/Purpose of the Practice

Learning Objectives supported by the Practice

Practice Description
Please, include the manner it was developed and implemented, its main features and elements, any limitations or
deviance from planned implementation/expected results. Max. 1000 words

What is new in the practice described? What are its novel/unique features?
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Tools or processes involved in the planning, implementation and/or evaluation of the
practice

Evidence of Success/Impact

Context of Success/Impact measurement
Please, describe the context in which the practice was successful

Length of Implementation
Please, include dates if available

Sustainability of the Practice
Please, describe any measures undertaken for sustainability
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Practice Rating
1. Are the themes of the practice in line with at least one of the specific themes of the BODI
project (culture, body, gender, health, sexuality)?
Click here
2. Which BODI-related theme does the
practice cover?

☐

3. Who are the target groups/beneficiaries of
the practice?

Culture

☐

Teachers

☐

Body

☐

Teacher Trainers/
Teacher Training
Institutions

☐

Gender

☐

Students in Teacher
Training

☐

Sexuality

☐

Children – specify
age:

☐

Health

☐

School – specify level:

☐

None of the above

☐

None of the above

4. How does the practice align with the BODI project objectives?
Click here
5. Is an analysis of the context present in the practice?
Click here
6. Does the practice include a self-evaluation process or does it monitor its results related to the
BODI-related themes/issues?
Click here
7. Have the outcomes of the practice been disseminated to the stakeholders to influence
policy?
Click here
8. Has the practice delivered the expected outcomes/results?
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Click here
9. Can the practice be defined as sustainable?
Click here
10. Is the practice innovative in its context of implementation?
Click here
11. Has the practice delivered an innovative product related to the themes of the BODI project?
Click here
12. Has the practice utilized innovative tools?
Click here
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